Pupil Premium Strategy Statement — Barons Court
Primary School and Nursery (2025-2026)

This statement details our school’s use of pupil premium funding to help improve the attainment of our
disadvantaged pupils. It outlines our Pupil Premium Strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School Overview

Detail

Data

Number of pupils in school

296 (including Nursery)

Proportion (%) of pupil premium eligible pupils

29.73% (88 pupils)

Academic year/years that our current pupil premium strategy plan

2025/26 - Year 1 of 3

covers (3-year plans are recommended — you must still publish an | 502g/27
updated statement each academic year) 2028/29
Date this statement was published December 2025
Date on which it will be reviewed September 2026

Statement authorised by

Mrs J. Conduit, Trust Leader

Pupil Premium lead

Mrs J.Jones, Headteacher

Governor / Trustee lead

Mrs S. Delaney, Governor
(Inclusion Portfolio)

Funding Overview

Detail Amount
Pupil premium funding allocation this academic year £133,320.00
Pupil premium funding carried forward from previous years (enter £0 if | £2,373.40
not applicable)
Total budget for this academic year £135,693.40




Part A: Pupil Premium Strategy Plan

Statement of Intent

At Barons Court, our aim is to identify, understand and reduce the barriers faced by our under-resourced pupils
so that the playing field is levelled and every child can achieve their very best. We are committed to ensuring that
all pupils leave us with strong academic outcomes and the skills, confidence and opportunities they need to
succeed in life.

We have established strong and trusting relationships with parents and carers, and while many of our children
achieve, thrive and feel a deep sense of belonging due in part to our high-quality educational and pastoral offer,
we hold firmly to the belief that we can always go further, especially for our most under-resourced pupils and
families. In particular, we are driven to deepen our understanding of our most under-resourced pupils and their
families so that we can provide the right academic, emotional and pastoral support at the right time. Although our
school operates within a context that presents challenges, we focus on what is within our gift to influence: refining
our practice, strengthening our systems and continually seeking opportunities to secure excellence and equity for
all.

Barons Court provides a climate, curriculum and professional culture that enable both children and staff to
perform at a high level. This Pupil Premium strategy enhances that offer by ensuring that every child has
equitable access to the support, experiences and high-quality teaching that allow them to succeed, regardless of
their background or protected characteristics. Through a focused approach to closing gaps in attendance,
academic outcomes, emotional and mental health, and parental engagement, we will continue to ensure that all
pupils can flourish.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge Detail of Challenge
number

1. While overall attendance across the school is strong, there is a gap between under-resourced
Attendance | Pupils and their peers, meaning our under-resourced pupils are at greater risk of reduced
attendance. Ensuring that these pupils maintain consistently high school attendance will help
maximise their engagement in learning and strengthen equity across the school.

2. For our under-resourced pupils, there is scope to achieve stronger outcomes at earlier statutory
Outcomes assessment points where some gaps emerge. Many of these pupils benefit from our high-quality
provision but require additional, well-sequenced support to secure the foundational knowledge
and skills that underpin long-term academic success. Strengthening outcomes at these early
assessment points is essential, not only to prevent gaps widening later in the school journey, but
also to ensure that our pupils build confidence, maintain motivation and experience early
success that supports their long-term outcomes.

3. For our under-resourced pupils with SEND, experiencing strong adaptive teaching is required to
SEND ensure that pupils can benefit from access to high-quality instruction and equitable learning
experiences. Through professional development opportunities, we are committed to supporting
high quality teaching and learning strategies through adaptive practice for our SEND
under-resourced pupils.

4. Analysis of behaviour and inclusion data shows that many of our under-resourced pupils have
SEMH Needs | multiple barriers to learning such as SEMH, Adverse Childhood Experiences and/or LAC/PLAC,
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and struggle with emotional regulation and with effective social and interpersonal
communication. Enhancing our Wellbeing and Inclusion offer will help to ensure all pupils can
access learning successfully and thrive.

Pastoral

5. Barons Court enjoys strong relationships with families, yet analysis of pastoral data
demonstrates that many of our under-resourced pupils experience significant socio-economic
and environmental barriers, including housing instability, parental mental health challenges and
limited access to resources. Limited cultural capital experiences and reduced early language
exposure exacerbate widening gaps over time. Enhancing our targeted support for families will
help ensure all pupils experience rich opportunities, consistent routines and high aspirations at
home and school with further engagement of families across our school community.

Intended Outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will

measure whether they have been achieved.

Intended Outcome

Success Criteria

To improve attendance for all pupils, removing
barriers particularly for pupils who are at risk of
becoming Persistently Absent.

By 2026/27, the percentage of under-resourced pupils who
are at risk of becoming persistent absentees will be
reduced, so that there is no significant gap between
under-resourced pupils and their peers.

To improve outcomes at statutory assessment
points for under-resourced pupils.

By 2026/27, outcomes at statutory assessment points for
under-resourced pupils will have improved, narrowing the
gap between these pupils’ and their peers’ outcomes at the
early stages of their development.

To strengthen access to meaningful educational
experiences which lead to improved outcomes for
under-resourced pupils with SEND.

By 2026/27, teachers will have strengthened their
understanding of inclusive pedagogy and will consistently
implement school-wide strategies that optimise
communication. This will lead to increased engagement,
participation and meaningful learning experiences for our
under-resourced pupils.

Under-resourced pupils will demonstrate improved
emotional regulation, wellbeing and social
communication as a result of enhanced SEMH
support, targeted interventions and nurturing,
relational environments that build confidence,
safety and resilience.

By 2026/27, behaviour and inclusion data will show a
reduction in incidents involving under-resourced pupils and
data from pupil voice, surveys and learning walks will
demonstrate under-resourced pupils articulating strategies
for successful emotional regulation and social
communication.

An enhanced culture of engagement, aspiration
and belonging will be established for
under-resourced pupils and families, mitigating the
impact of socio-economic barriers and improving
access to educational opportunities, support and
enrichment.

By 2026/27, pastoral and wellbeing support will help remove
key barriers by enabling families to access timely guidance,
build confidence and develop more consistent routines.
Measures of aspiration and belonging - such as pupil voice,
parental feedback and engagement data - will show
sustained improvement, with reduced gaps in access to
wider opportunities between under-resourced pupils and
their peers.

Activity In This Academic Year

This details how we intend to spend our pupil premium funding this academic year to address the

challenges listed above.




Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £33,672.54

Assistants will receive
targeted CPD to enhance
their skills in scaffolding
learning and delivering
structured interventions.

programmes to strengthen their ability to scaffold
learning, support communication, deliver structured
interventions and implement adaptive strategies
effectively. This is guided by the EEF Making Best Use of
Teaching Assistants Guidance Report, which highlights

Activity Evidence that supports this approach Challenge
number(s)
addressed

All teachers, including Early | All teachers will participate in regular, high-quality 1,2,3,4
Career Teachers, will instructional coaching through Steplab, focusing on small,
receive regular instructional | Precise steps that strengthen inclusive pedagogy,
coaching through Steplab adaptive practice and communication-rich teaching. This
to strengthen inclusive approach is supported by the EEF Effective Professional
pedagogy, adaptive Development Guidance Report, which identifies
practice and instructional coaching as one of the most impactful forms
communication-rich of CPD due to its alignment with evidence-informed
teaching. mechanisms such as building knowledge, motivating
staff, developing teaching techniques and embedding
practice over time. Steplab’s design explicitly
incorporates these mechanisms, ensuring sustained,
implementation-focused professional development.
High-quality teaching is the most powerful lever for
improving outcomes for disadvantaged pupils, and
structured coaching is one of the most cost-effective
ways to strengthen teacher practice.
Staff will take part in A whole-school CPD programme will develop teachers’ 2,3, 4
whole-school CPD to adaptive expertise, strengthening assessment for
develop inclusive learning, scaffolding and communication-rich teaching
pedagogy, adaptive (including explicit vocabulary instruction, structured talk,
teaching and effective modelling and clarity of explanations). This reflects
communication strategies evidence from the EEF Improving Literacy in Key Stage 1
that support Guidance Report and Improving Literacy in Key Stage 2
under-resourced pupils and | Guidance Report, both of which highlight the importance
those with SEND. of explicit language, structured discussion and
high-quality modelling, especially for pupils with the need
for early language skills. The EEF Teaching & Learning
Toolkit also identifies Oral Language Interventions (+6
months) and Feedback (+6 months) as high-impact
strategies when embedded through strong pedagogical
practices. Improving the quality of teaching
disproportionately benefits under-resourced pupils by
ensuring lessons are accessible, communicative and
responsive to diverse needs.
All staff accountable for Staff delivering early reading and phonics will receive 2.3
teaching phonics and early | comprehensive training through the Read Write Inc
reading will complete Read | development package to ensure full fidelity, consistent
Write Inc training to ensure | routines and accurate assessment to identify pupils
consistent, high-quality needing targeted support. This work is underpinned by
delivery and effective early | the EEF Phonics Guidance Report, which confirms that
reading support. systematic synthetic phonics is one of the most effective
early literacy approaches, particularly for disadvantaged
pupils, and by the Toolkit strand on Phonics (+5 months),
which notes strong impacts when delivered with fidelity.
Ensuring a consistent and expertly delivered phonics
programme helps close early reading gaps and builds
secure foundations for subsequent literacy success.
Learning Support Learning Support Assistants will receive structured CPD 3,4,5
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

that trained support staff can have a significant positive
impact — particularly when delivering well-designed,
evidence-based interventions or providing targeted
in-class support aligned with teacher instruction.
Developing the skills, confidence and consistency of
LSAs enhances overall classroom practice and
contributes directly to supporting pupils with SEND,

SEMH needs and wider vulnerabilities.

Targeted Academic Support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £61,445.42

Activity Evidence that supports this Challenge number(s)
approach addressed
Targeted small-group According to the EEE Small Group Tuition 2,3
booster interventions in evidence, structured small-group tuition can
reading and maths will be result in an average of four additional months’
delivered to Year 6 progress, with even greater gains in reading
under-resourced pupils to comprehension, particularly for
accelerate progress ahead | disadvantaged pupils. Impact is maximised
of statutory assessments. when groups are small (2-5 pupils), teaching
is structured, and intervention content is
well-aligned with classroom learning. This
makes small-group intervention a highly
cost-effective way to narrow attainment gaps
for under-resourced learners.
Focused small-group The EEF Improving Mathematics in Key 2,3
multiplication interventions | Stages 2 & 3 guidance highlights the
will be provided for Year 4 importance of building number fact fluency,
pupils preparing for the using diagnostic assessment and providing
Multiplication Tables Check | targeted, structured interventions to secure
to strengthen fluency and core knowledge. The report emphasises that
recall. developing automaticity in multiplication
tables supports later reasoning and
problem-solving, and that disadvantaged
pupils benefit significantly from
well-designed, fluency-focused interventions
that address early arithmetic gaps.
Identified pupils will receive | The EEF Phonics evidence shows that 2,3
targeted phonics and early | Systematic synthetic p’honig§ produces an
reading support using the average of +5 months’ additional progress,
Read Write Inc Tutoring e§pec!ally in the early years gnd Key Stage 1.
i High-fidelity, structured phonics teaching is
Portal to secure rapid particularly beneficial for pupils who begin
catch-up. school with weaker early reading foundations,
including disadvantaged pupils. When
delivered consistently with regular
assessment and grouping — a core feature
of RWI tutoring — phonics interventions
accelerate decoding, fluency and overall
reading attainment.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

The WellComm toolkit will
be used in EYFS to assess
early communication needs
and deliver targeted
language interventions for
pupils requiring additional
support.

The EEF Early Y. mmunication an
Language Approaches evidence shows that
early language interventions can lead to up to
+7 months’ progress, with particularly strong
gains for socio-economically disadvantaged
children. Additionally, the EEF Oral Lanqguage
Interventions strand reports an average
impact of +6 months, noting that targeted
language work improves vocabulary,
narrative skills and interactive communication
— all foundational skills for literacy, behaviour
and long-term academic success.

2,45

Wider Strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £40,575.44

Activity Evidence that supports this Challenge number(s)
approach addressed
A targeted parental The EEF Parental Engagement strand 1,4,5
engagement programme reports an average impact of +4 months,
will be delivered to especially when programmes are targeted,
strengthen home—school sustained and focus on supporting parents to
relationships, reduce promote learning at home. The EEF Working
barriers faced by with Parents to Support Children’s Learning
under-resourced families Guidance Report recommends building
and increase meaningful trusting relationships, offering practical
involvement in children’s strategies linked to classroom learning and
learning. tailoring support to families facing
socio-economic barriers. Strengthened
parental engagement is particularly impactful
for disadvantaged pupils, improving
attendance, wellbeing and long-term
attainment.
Targeted SEMH The EEE nd Emotional Learnin 345
interventions, including the | (SEL) strand identifies an average impact of
DESTY Programme and +4 months for programmes that explicitly
Forest School, will be teach emotional literacy, self-regulation and
delivered to support pupils’ | Social skills, with particularly positive effects
emotional regulation, for pupils facing multiple disadvantages.
confidence, resilience and | Outdoor learning approaches, such as Forest
social communication. School, are supported by the EEF Outdoor
Adventure L earning evidence showing
benefits in confidence, self-esteem and
teamwork when programmes are structured
and linked to wider curriculum or wellbeing
goals. Well-designed SEMH interventions
contribute directly to improving engagement,
behaviour and readiness to learn.
Strengthened attendance The DfE ‘Working Together to Improve 1,4,5
systems, including School Attendance’ guidance highlights that
proactive pastoral support | €arly identification, personalised support and
and targeted interventions, | Strong home-school relationships are key to
will be used to identify and | Preventing persistent absence. The EEF
support pupils at risk of identifies attendance-focused approaches as
becoming persistently most effective when they address underlying
absent or identified as a barriers (e.g., routines, wellbeing, family
low attendee. circumstances) and combine high
expectations with relational support. For
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https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

disadvantaged pupils, consistent pastoral
outreach is essential in tackling the structural
and social factors that reduce attendance.

The EEF Behaviour Interventions strand

participate in The Brilliant
Club’s Scholars
Programme to raise
academic ambition, access
high-challenge learning and
enhance cultural and social
capital.

indicate improved academic outcomes,
increased aspiration and stronger
progression into high-challenge pathways for
disadvantaged pupils. This aligns with EEF
evidence on Enrichment Approaches and
Metacognition & Self-Regulation, both of
which show strong impacts when pupils are
exposed to rich academic experiences that
develop motivation, independence and
higher-order thinking. Providing structured
enrichment is particularly beneficial for pupils
with limited access to wider opportunities.

Play Therapy and ) = L 3,4,5
small-group counselling identifies an average impact of +4 months,
sessions will be provided to | highlighting that structured therapeutic or
support pupils experiencing | relational interventions can improve
emotional, behavioural or self-regulation, relationships and emotional
attachment-related readiness to learn. SEL-based counselling
difficulties that affect approaches align with the EEF Social and
engagement and learning. | Emotional Learning evidence, which
emphasises explicit emotional skills teaching
and structured support for vulnerable pupils.
Enhancing therapeutic provision supports
pupils whose wider experiences (including
ACEs and trauma) create significant barriers
to learning.
Selected Year 5 pupils will The Brilliant Club’s independent evaluations 245

Total budgeted cost: £133,320.00

Part B: Review of the previous academic year

Outcomes for Disadvantaged Pupils

Please see our Pupil Premium Impact Report 2024-2025 on our school website at:
https://www.baronscourt.southend.sch.uk/Pupil-Premium/

Externally Provided Programmes

Programme

TT Rockstars

Maths Circle Ltd

Brilliant Club

Scholars Programme Birilliant Club

Read, Write, Inc Phonics Online

Ruth Miskin

White Rose Maths

White Rose Education

Third Space Learning Tutoring

Third Space Learning

Wellcomm

GL Assessment



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.baronscourt.southend.sch.uk/Pupil-Premium/

DESTY

Education DESTY
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